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1. Short introduction about the 
Project and current LGBT human 
rights situation (with the focus on 
LGBT young people) in the country 

For LGBT youth in Lithuania, school can be an unsafe place for a 
variety of reasons. When students feel unsafe or uncomfortable in 
school they may choose to avoid the particular areas or activities 
where they feel most unwelcome or may feel that they need to avoid 
attending school altogether. Thus, a hostile school climate 
impacts an LGBT student’s ability to fully engage and participate 
in the school community. Feeling unsafe and uncomfortable at 
school can negatively affect the ability of students to succeed 
academically, particularly if it results in avoiding school or 
classes. 

Homophobic, sexist, racist, and other types of biased language 
can create a hostile school environment for all students. 
Lithuanian society often imposes norms for what is considered 
appropriate expression of one’s gender. Those who express 
themselves in a manner considered to be atypical or contrary to 
norms may experience criticism, harassment, and sometimes 
violence. Hearing anti-LGBT remarks in school can contribute to 
feeling unsafe at school and create a negative learning 
environment. However, direct experiences with harassment and 
assault may have even more serious consequences in the lives of 
LGBT students. When harassment and assault occur in school, 
students may not always feel comfortable reporting these events 
to staff. Students may fear they will be blamed for the harassment 
or assault, or simply not be taken seriously. 

All students deserve a space where they can safely learn. Yet, as 
demonstrated throughout this national report, LGBT students are 
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often denied these opportunities. LGBT students may not feel safe 
or comfortable at school, and as a response they may seek to avoid 
it, ultimately affecting their academic opportunities. In 
addition, experiences of harassment may contribute to 
psychological trauma that impairs learning, even if physical harm 
is minimal. All of these negative experiences can contribute to 
decreased feelings of connectedness to school, and thus impair 
students’ engagement at school.  

Although all students deserve equal access to education, LGBT 
students can face a variety of obstacles to academic success and 
opportunity. Given the hostile climates encountered by LGBT 
students in Lithuania, it is understandable that some students 
could have poorer outcomes in school. Students who are regularly 
harassed or assaulted in school may attempt to avoid these hurtful 
experiences by not attending school and, accordingly, may be more 
likely to miss school than students who do not experience such 
victimization. The degree to which students feel accepted by and 
a part of their school community is another important indicator of 
school climate and is related to a number of educational outcomes. 
Students who experience victimization or discrimination at school 
may feel excluded and disconnected from their school community. 

Being able to express one’s identity is an important aspect of 
adolescent development. Youth who feel like they can express 
themselves freely are more likely to feel welcome in their schools. 
For LGBT adolescents specifically, being open about being LGBT may 
not only enhance feelings of school belonging, but also contribute 
to positive well-being. Unfortunately, many LGBT students in 
Lithuania may feel that they cannot publicly acknowledge or embrace 
their LGBT identity. 

Supportive teachers, principals, and other school staff serve as 
an important resource for LGBT students. Being able to speak with 
a caring adult in school may have a significant positive impact on 
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the school experiences for students, particularly those who feel 
marginalized or who experience harassment. 

Having supportive teachers and school staff can have a positive 
effect on the educational experiences of any student, increasing 
student motivation to learn and positive engagement in school. 
Given that LGBT students often feel unsafe and unwelcome in school, 
having access to supportive school personnel may be critical for 
creating better learning environments for LGBT students. 

LGBT student experiences may also be shaped by inclusion of LGBT-
related information in the curriculum. Learning about LGBT 
historical events and positive role models may enhance their 
engagement with the school community and provide valuable 
information about the LGBT community. 

Including LGBT-related issues in the curriculum in a positive 
manner may make LGBT students feel like more valued members of the 
school community, and it may also promote more positive feelings 
about LGBT issues and persons among their peers, thereby resulting 
in a more positive school climate for everyone. 

The project CHOICE: Promoting School Environments Inclusive of 
Diversity based on SOGI, implemented with the financial support of 
the Rights, Equality and Citizenship (REC) Programme of the 
European Union, has emerged from partners’ drive to challenge 
homophobic, biphobic and transphobic bullying. The project seeks 
to contribute to the promotion of inclusive schools and the 
prevention & combating of intolerance on the grounds of gender 
identity, gender expression, sexual orientation and/or sex 
characteristics in Bulgaria, Greece, Lithuania and Romania. 

The project activities will enhance the capacities of secondary 
school professionals to support diversity and the creation of 
inclusive school environments; facilitate the reporting of 
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incidents of violence & intolerance on the grounds of SOGI, and 
enable victims and bystanders (and -possibly perpetrators) to 
access support services; and raise awareness of school community 
and wider public about SOGI related 
discrimination/bullying/violence in the school environment. 

1.1 Methodology 

For the above-indicated purpose, primary and secondary research 
was conducted including a) a desk research, b) an online survey 
and c) 3 focus groups with educational professionals as well as 
students and parents. 

1.2 Desk research 

Firstly, an extensive literature review was conducted and compiled 
in a 6-page document, the findings of which are summarised in 
section 2 of the present report. The aim of the desk research was 
to map the existing situation regarding the topic at hand, the 
legal framework behind it and to identify gaps and needs in 
Lithuania. This research informed the questions of the online 
survey. 

1.3 Online survey 

Secondly, an online survey with a total of 137 participants (minimum 
expected 120) was conducted to identify how prevalent bullying on 
the basis of SOGI is, how people including educational staff and 
students react to it and ways in which it is being or can be addressed 
and combated within the school community in Lithuania. The responses 
were used to refine and inform focus group questions for better 
targeted information. Online survey report was completed in November 
2019, and a summary of the findings is reported in section 3. 

1.4 Focus groups 

 



 

---__________----- 

 

8 

European  Commission's support for the production of this content does 
not constitute an endorsement of the contents, which reflect the views 
only of the authors, and the Commission cannot be held responsible for 
any use which may be made of the information contained therein. 

Lastly, three focus groups were conducted in November-December 
2019 and January 2020, two focus groups with professionals of 
the educational community with a total of 17 participants (20 
expected), two focus groups with parents with a total of 19 
participants (20 expected) and three focus groups with students 
in secondary education with a total of 28 students (20 expected). 
The aim of the focus groups was to explore the experiences of 
the phenomenon, the views about the phenomenon and the needs of 
those three groups for combating it. These findings have also 
been recorded in 7 reports; one for all focus groups, all of 
which have been summarised in section 3 of the present document. 

2. Key findings of the desk research 
2.1 Statistics and Social/Demographic data on hate crimes, hate 

speech, discrimination and bullying incidents against LGBT 
students in their countries. 

Possible data sources include European (e.g. Eurobarometer, European 
Fundamental Rights Agency  etc.), international (e.g. OSCHE/ODIHR ) 
and/or national public authorities/bodies/institutions (e.g. Police, 
Ombudsman, National Statistical Authorities, National Human Rights 
Committees/Councils) as well as national, European and/or 
international (e.g. Human Rights, LGBT) organizations. 

In 2018, the international LGBTQI youth and student organisation 
IGLYO launched its LGBTQI Inclusive Education Index and Report. The 
LGBTQI Inclusive Education Index ranks all 47 Council of Europe 
Member States. Lithuania ranks 30th out of 47 Council of Europe 
Member States. 

According to 2012 FRA’s EU LGBT survey, 61% of Lithuanian LGBT 
respondents felt discriminated on the grounds of sexual orientation 
in the last 12 months which was the highest number among EU 
countries. According to the same survey, 31% of Lithuanian 
respondents felt discriminated particularly by the school/university 
personnel because of being LGBTI. It has also revealed that 81% of 
respondents in Lithuania felt the need to hide the fact of being 
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LGBT in school. Respondents from Lithuania also indicated the highest 
percentage of hate motivated violence (19 %) in the 12 months 
preceding the survey. 

During the period between years of 2016-2018, ODIHR has been informed 
on the occurrence of 7 (seven) incidents in Lithuania based on sexual 
orientation and gender identity bias, although age specifics were 
not publicized.  

2014 survey in Lithuania undertaken on behalf of the National LGBT 
rights organization LGL revealed that 79% of school students were 
humiliated by their peers because of their sexual orientation. 

2.2 The situation of LGBT young people. 

Including forms of discrimination, faced in educational settings 
(for example, FRA LGBT survey,  ILGA-RIWI Global Attitudes Survey,  
Special Eurobarometer – Discrimination in the EU ). 

In Summer, 2017 LGL carried out a survey in which respondents – 580 
LGBTQI high school students between the ages of 14 and 18 – 
elaborated on what is taught in moral education lessons, and what 
LGBTQI adolescents who are still discovering their sexuality and 
gender identity face in Lithuanian schools. LGL’s data reveals that 
when high school students struggle with bullying due to their sexual 
orientation and/or gender identity in the school environment, 
they’re forced to deal with it on their own. 82% of LGBTQI students 
participating in the survey reported being bullied due to their 
sexual orientation and/or gender identity in the last year, and of 
these respondents, 90% reported feeling unsafe at school for this 
reason. 50% of survey respondents also declared that their teachers 
either did not respond appropriately to homophobic bullying, if they 
responded at all. The report of the survey will be published in 2018. 

The situation of LGBT young people is burdened by the institutional 
indifference which is indicated by FRA’s findings of 2015: Lithuanian 
respondents (law enforcement representatives) showed resistance to 
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the idea of having specialized LGBT officers or specialist units or 
procedures for dealing with homophobic and transphobic hate crime. 
Although there is no extensive research being conducted on hate crime 
and its victims age specifics in Lithuania, media does publicize 
certain individual incidents. In 2016 two young (18 and 19 years 
old) homosexual men were driven out of their homes and beaten by 
their relatives. 

According to 2012 report by Eurobarometer 393: Discrimination in the 
EU, 81% Lithuanian school students are hiding their LGBT identity at 
school, while 2013 research conducted by the Office of the Equal 
Opportunities Ombudsperson has shown that 78% Lithuanians do not 
have a homosexual acquaintance. 

Moreover, Special Eurobarometer 493: Social Acceptance of LGBTI in 
the EU 2019 shows that 35% of Lithuanian respondents disagree that 
school lessons and material should include information about 
diversity in terms of sexual orientation (being gay, lesbian, or 
bisexual people, while 38% opposes lessons about diversity on being 
transgender. 

2.3 National legal framework on hate crime, hate speech, 
discrimination and bullying. 

The Law on Equal Treatment (Art. 6, last amended in 2017) establishes 
that educational, scientific, and academic institutions are obliged 
to ensure equal admission, scholarship/funding and/evaluation 
conditions for persons regardless of their sexual orientation. More 
specifically, it states that educational and academic institutions 
and as well as other bodies carrying out the informal adult education 
programmes must, within the scope of their competence, ensure that 
the curricula and learning materials do not promote discrimination 
on grounds of sexual orientation. The law also foresees that 
educational and academic institutions are required to ensure a 
harassment-free environment including harassment on the basis of 
sexual orientation. The law does not explicitly mention 
discrimination on grounds of gender identity and expression, or 
variations in sex characteristics. 
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Moreover, the Law on Education (last amended in 2018) establishes 
the objectives, principles and structure of the education system in 
Lithuania. It also sets out the State’s obligations in the field of 
education. Article 23, introduced to the law in 2016, states that 
cyberbullying on the basis of sexual orientation maybe reported 
through the official website www.draugiskasinternetas.lt which is 
administered by the Lithuanian Communications Regulatory Authority. 

The Law on Protection of Minors Against the Detrimental Effect of 
Public Information (as last amended in 2011) prohibits dissemination 
of information that may have detrimental effect on mental or physical 
health, or physical, intellectual or moral development of minors. 
Under Article 4 of the law, dissemination of any public information 
that incites bullying or humiliation on the basis of sexual 
orientation is considered to be detrimental to minors and is 
therefore prohibited. However, the same article of the law prohibits 
dissemination of information which promotes different concepts of 
“marriage” and “family values” than the concepts established in the 
Lithuanian Constitution and Civil Code. This makes it complicated 
and often impossible to display non-heterosexual relationships in 
the public sphere. This limitation of information makes it difficult 
to objectively perceive the diversity of real life. It distorts young 
people’s worldviews and promotes the formation of various 
misconceptions, stereotypes and negative attitudes concerning LGBTQI 
people. 

2.4 National Central policies (if any) in partner’s country on 
preventing/combatting anti-LGBT hate crime, hate speech, 
discrimination and bullying. 

The Health and Sexuality Education, and Preparation for Family Life 
Programme is a general programme that sets outs the objectives and 
guidelines for the health and sexuality education and preparation 
for family life in schools. The programme was approved by order of 
the Minister of Education and Science in 2016. The programme 
prohibits any discrimination on the basis of a person’s or their 
parents’/fosters parents’ sexual orientation. It also prohibits acts 
or behaviour that could encourage discontent with a person’s body, 
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appearance or sexual orientation. However, the programme does not 
provide for specifc measures on how to tackle potential 
discrimination or how to include content that is inclusive of LGBTQI 
people in the curricula. 

Although the Health and Sexuality Education, and Preparation for 
Family Life Programme exists, the national curriculum does not 
include LGBTQI content and there is currently no mandatory teacher 
training on LGBTQI awareness. Moreover, the Lithuanian government 
provides no support to LGBTQI civil society organisations working in 
the area of education. 

2.5 Good practices (if any) from other projects implemented in 
the country and/or organizations in preventing/combatting 
SOGI-based violence in the school environment. 

2.5.1 Data collection of bullying and harassment and monitoring of 
policies 

The government does not support the collection of data on the 
situation of LGBTQI students in schools. This information is, 
however, being collected by civil society organisations. In 2015, 
the National LGBT Rights Organisation presented a publication 
(Homophobic Bullying in Lithuanian Schools: Survey Results and 
Recommendations, introducing one of the most pressing, yet 
unrecognised issues in Lithuanian schools. This publication was the 
first step towards tackling the problem of homophobic and biphobic 
bullying in Lithuanian schools and aimed to provide teachers and 
other professionals working with young people the knowledge to help 
the fight against violence in the learning environment. This 
publication was intended to determine the actual extent of this 
problem, to find out about teachers’ needs and their experience with 
the issue of homophobia in their daily work, and to learn about the 
experiences, needs and views of non-heterosexual students on this 
matter. 

2.5.2 Support systems 
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The Youth Line is a service that provides emotional support for young 
people, including learners who face discrimination. The service is 
free of charge and is operated by a non-governmental organisation 
that operates through private individuals, business and government 
support. They support students who struggle with difficult 
situations at school, but it is not specifically for LGBTQI students. 

2.5.3 Information and guidelines 

LGL publication Homophobic Bullying in Lithuanian Schools: Survey 
Results and Recommendations is the frst step towards tackling the 
problem of homophobic and biphobic bullying in Lithuanian schools 
and aims to provide teachers and other professionals working with 
young people the knowledge to help combat violence in the learning 
environment. This resource, however, was not funded by the public 
sector. 

2.5.4 Good practices and campaigns  

According to LGL’s publication “Homophobic Bullying in Lithuanian 
Schools: Survey Results and Recommendations”, bullying based on 
sexual orientation is a common issue in schools. More than one-third 
of students who took part in the study stated that they feel unsafe 
at school, and more than half of them revealed their sexual 
orientation only to the people closest to them. 

In 2015, LGL sent out the publication, “Homophobic Bullying in 
Lithuanian Schools: Survey Results and Recommendations” to schools 
and educational institutions throughout the country. 250 Lithuanian 
schools, all of the pedagogical psychological service providers 
working in Lithuania, higher learning institutions training 
educators and social workers, the Ministry of Education and Science 
of the Republic of Lithuania, the Committee on Education, Science 
and Culture of the Parliament of the Republic of Lithuania, the 
Lithuanian School Students’ Union and the Lithuanian Pupil’s 
Parliament all received this publication. 
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2.6 Contact information (and short description of services 
providers) of LGBT and other Human Rights – 
organizations/bodies/institutions in the country providing 
support for LGBT young people. 

The national LGBT* rights organization 
LGL is the only nongovernmental 
organization in Lithuania exclusively 
representing the interests of the local 
LGBT* community. LGL is an advocacy 
organization dedicated to fighting 

homophobia and discrimination based on sexual orientation and gender 
identity. Through education, support, and representation of the LGBT 
community, LGL promotes an inclusive social environment for LGBT* 
persons.  

More information: 

www.lgl.lt/en 

www.twitter.com/LGLLithuania 

 

Emotional support hotline „Youth Line“ is one 
of the largest charities providing free 
emotional support by telephone and internet in 
Lithuania. Since 1991, “Youth Line” volunteers 
have answered over 1 mil-lion phone calls for 
help. Anyone who is in emotional distress, 
struggling to cope, or at risk of suicide can 
contact the charity 24/7, 365 days per year. 
Please note that “Youth Line” provides 

emotional support by phone, email or online chat in Lithuanian only.  

Hotline number: 8 800 28888 
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Website: www.jaunimolinija.lt 

Support is provided 24/7, 365 days per year. 

3. Focus groups 
3.1 Short presentation of field research (focus groups), target 

groups. 

Field Research includes focus groups and an online survey with school 
related stakeholders in order to identify what LGBTQI and Cis-
straight students and school professionals want and need to learn to 
be able to embrace diversity and support the creation of respectful 
and safe learning environments, and ways of how (sexual & gender) 
diversity can become integrated as a 'matter of course' in education 
policy/guidelines/school books/teacher training/daily teaching and 
school management and in student guidance and student participation 
activities. 

3.1.1 Target groups 

Three focus groups were conducted in November-December 2019 and 
January 2020, two focus groups with professionals of the 
educational community with a total of 17 participants (20 
expected), two focus groups with parents with a total of 19 
participants (20 expected and three focus groups with students in 
secondary education with a total of 28 students (20 expected). 
The aim of the focus groups was to explore the experiences of the 
phenomenon, the views about the phenomenon and the needs of those 
three groups for combating it. These findings have also been 
recorded in 7 reports; one for all focus groups. 

Focu
s 
grou
p 
No. 

Target 
group 

No. of 
female 
participant
s 

No. of male 
participant
s 

City Date 
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1	 Parents 8 2 Vilnius 20th 
November
, 2019 

2	 Student
s 

1 2 Vilnius 28th 
November
, 2019 

3	 Parents 8 1 Vilnius 3rd 
December
, 2019 

4 Teacher
s and 
school 
staff 
members 

9  Šalčininka
i 

6th 
December
, 2019 

5 Student
s 

5 3 Vilnius 18th 
December
, 2019 

6 Teacher
s and 
school 
staff 
members 

7 1 Šalčininka
i 

15th 
January, 
2019 

7 Student
s 

9 8 Šalčininka
i 

15th 
January, 
2019 

 

3.1.2 Contents and methodology 

All focus groups took 1,5 hours. 

Participants were selected in a way that is representative for all 
three target groups (school professionals, members of the schools’ 
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Parents Associations (PAs)/Parent Teacher Associations (PTAs) and/or 
other parents and pupils), which means equal number of participants 
from each group.  

Before the beginning of the focus group, the researcher provided the 
participants with information of the project in national language. 
The researcher also asked the participants to sign a Consent Form – 
both in national language. Participants did not provide the 
researcher with any other ID data and/or personal contact 
information. The Consent Form was also signed by the researcher. One 
counter signed copy of the consent form was given to each 
participant.  

Focus groups was sound recorded, upon the confirmation of all 
participants, in order to facilitate the transcription and at the 
same time enhance the validity of the research.  

Researcher encouraged all participants to take part in the discussion 
and openly express their views and thoughts while trying to create 
a friendly and safe environment in order to facilitate the 
discussion. Researcher also encouraged all members of the focus 
groups to take part equally in the discussion (in terms of time given 
to each one and number of questions/answers). However, researcher 
did not pressure the participants and respected their right not to 
answer a question. 

Focus group took place in a quiet (with no distraction sources such 
as the presence of other people, telephones, loud music, etc.) 
environment. Focus groups participants chose the place where the 
interview was conducted. 

3.2 Basic Knowledge (of terminology and legal framework) 

3.2.1 Students and their basic knowledge 

First of all, it is important to note that students, who took part 
at 3 focus groups had completely different backgrounds. Among 
students, who took part in the first focus group, there was an LGBT 
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student from Vilnius, who experienced homophobic bullying, his 
friend and a member of a member of student association. The second 
focus group took place in a prestigious school in Vilnius, known for 
its tolerant views. The third focus group took place in a small 
Lithuanian town outside the capital. Therefore, the views, expressed 
by students and knowledge on LGBT issues were very different amongst 
participants of three focus groups. 

Most students who participated in the focus groups had an 
understanding of what homophobic, biphobic and transphobic bullying, 
hate crimes, hate speech and discrimination means. However, they 
could not clearly define these phenomenons. 

Conducting a third focus group in a small Lithuanian town presented 
a particular challenge. It was obvious from the very beginning of 
the focus group that due to homophobic group dynamics, honest 
discussion was not possible. There might have been some tolerant 
students in the class, however, due to fear of bullying from other 
classmates, these students chose to stay silent. The participants 
vocally expressed their negative views on LGBT issues and bullied 
their classmates who might have different opinions. 

The participants of the third focus group with students could not 
clearly define any LGBT related concepts. Their response was limited 
to a “yes” and “no” answer, often accompanied by homophobic, biphobic 
and transphobic opinions. 

Some participants claimed that it was unclear to them why they needed 
to participate in the focus groups, since they were not LGBT. Some 
participants claimed that only students who were interested in LGBT 
topic should have participated. One participant claimed that there 
is no bullying in their school, therefore the focus group should 
have been organized in a school where this problem exists. 

Overall, it is clear that the students have knowledge on the basic 
terminology and legal framework when it comes to LGBT issues. 
However, their knowledge rests solely on their individual motivation 
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to learn about these things, as all participants of the focus group 
agreed that LGBT issues are not being specifically discussed in their 
school. 

The challenge that the third focus group presented signals prevalent 
homophobic, biphobic and transphobic views of students who attend 
school in smaller Lithuanian cities. In comparison, students who 
attended the focus groups in Vilnius had much more accepting views 
toward LGBT students and their need to feel safe at school. 

3.2.2  Teachers, school staff and their basic knowledge 

The initial idea when organising focus groups with teachers was to 
arrange one focus group with teachers in Vilnius and one focus group 
in smaller Lithuanian city. However, once the invitation to organise 
the focus group in one of the most prestigious schools in Vilnius 
was sent, the administration of this school decided not to arrange 
this focus group due to negative reaction of the school staff. The 
negative reaction of the school staff came as a surprise both to 
researcher and administration of the school. Therefore, it has been 
decided to organise both focus groups in a smaller Lithuanian city, 
where school staff were open and willing to participate in the focus 
groups. 

The participants of the focus groups could not clearly define the 
concepts of homophobia, biphobia, transphobia, hate crime, hate 
speech and discrimination. One participant claimed that homophobia 
is “a fear of humans”. The participants could not define the 
difference between hate speech and discrimination. 

Teachers and school staff were aware about existing guidelines on 
the need to raise awareness on LGBT inclusion in the classroom. When 
asked whether information about LGBT issues is being lectured in 
their school, the respondents claimed that the students have an 
opportunity to discuss these issues during an optional psychology 
class for students of 12th grade. Another teacher insisted that these 
topics are being discussed during class hours, when all students 
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meet their teacher and discuss questions that emerge within the 
class. Throughout the focus groups, the respondents continually 
insisted that LGBT issues are not being “stressed, because family 
issues are more important” for students. 

When inquired about specific support systems for students who 
experience homophobic, biphobic and transphobic bullying and the 
guidelines that Lithuanian government provide, teachers stressed 
that they have not received any specific information about homophobic 
bullying and that this topic is considered a “taboo”. Teachers noted 
that they receive information, guidelines and support regarding 
bullying in general, however there is no information about homophobic 
bullying in these materials. 

A school professional, who teaches biology, claimed that during 
biology lessons LGBT topics are only discussed in case the students 
specifically inquire about it. The teacher referred to discussion 
about AIDS. According to teacher, she would “only discuss the 
possibility of contracting HIV/AIDS in same-sex sexual relationships 
in case students would specifically inquire about this”. In this 
case, fear of discussing LGBT issues, leaves students deprived of 
knowledge about HIV/AIDS prevention and places the students in health 
risk.  

“We do not distinguish between homophobic bullying and other types 
of bullying at our school, and all bullying forms are responded to 
and talked about. At school, it is more common to see homophobic 
slurs used as a curse, a word for humiliation, but not exactly having 
in mind specific sexual orientation. When we ask students whether 
they know what the word “pederast” means, they answer negatively,” 
claimed one respondent. 

The participants of the focus groups claimed that they are not 
informed about the presence of LGBT children in their school. “In 
my eleven years at work, I find myself more often confronted with 
the fact that students themselves tend to hide their sexual 
orientation, because they are afraid of reaction of their parents, 
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fellow students and the general society,” insisted one participant 
of the focus group. 

None of the participants of the focus group was aware about existing 
Law on the Protection of Minors Against the Detrimental Effect of 
Public Information, which limits the ability to discuss LGBT issues 
in Lithuanian schools. 

3.2.3 Parents and their basic knowledge 

The participants of the parents focus groups had a general 
understanding about the concepts of homophobic, biphobic and 
transphobic bullying, hate crimes, hate speech and discrimination. 
However, none of the participants could provide a specific definition 
of these phenomenons. 

When inquired about discussions on LGBT topics at school, parents 
claimed that these topics are being discussed in ethics classes. 
However, they noted that only students in upper classes have an 
opportunity to discuss these issues. The parents could not name any 
specific measures by the Government in order to tackle homophobic, 
biphobic and transphobic bullying at school. They noted, that schools 
implement anti-bullying measures that have no specific focus on 
bullying against LGBT students. 

One responded insisted that “there is no need for specific measures 
to counter homophobic, biphobic and transphobic bullying at school”. 
In her opinion, focusing on the type of bullying “would only make 
the student feel more isolated in class”. 

“I think everything comes from the family and kids are formed in the 
family. Of course, the school monitors part of their lives, but first 
and foremost, those children have to be accepted by their parents 
and not be overlooked. Educating parents as part of society is a big 
job” claimed one respondent. 
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None of the participants of the focus group was aware about existing 
Law on the Protection of Minors Against the Detrimental Effect of 
Public Information, which limits the ability to discuss LGBT issues 
in Lithuanian schools. 

“It is a question of whether this issue should be addressed at 
schools or universities, because I think the problem emerges in 
university, not school. It may not be necessary to go to school and 
educate school students. I think university students need it more”, 
insisted one respondent. This view reflects a common tendency to 
associate LGBT issues with content that is relative only to adults. 

3.3 State of LGBT students in educational settings  

3.3.1 Students’ views on the state of LGBT students in educational 
settings 

Due to a very diverse group of students within three focus groups, 
student’s views on the state of LGBT students in educational settings 
varies intensely. 

The participants of the first focus group claimed that LGBT students 
cannot feel safe in Lithuanian schools and, therefore, they choose 
not to disclose their sexual orientation or gender identity. “There 
are certainly people who dare to talk about it, but they have enough 
parental support and are ready to fight hate, but I think most 
don't,” summarised one participant. 

Participants of the second focus group insisted that the existing 
Law on the Protection of Minors Against the Detrimental Effect of 
Public Information “has an indirect effect on the sense of insecurity 
because it is a taboo subject and is not talked about. These people 
feel rejected and they are afraid to talk about their sexuality”. 

All participants of the focus groups agreed that teachers treat all 
students equally. However, some insisted that students do not treat 
their LGBT peers the same. 
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All participants of the focus groups could identify emotional support 
services that are provided for children in Lithuania. They named 
“Child Line” and “Youth Line”. Some students also claimed that LGBT 
children who experience bullying could contact the National LGBT 
rights organization LGL. 

3.3.2 Teachers, school staff and their views on the state of LGBT 
students in educational settings 

The participants of teachers focus group claimed that all students 
are feeling equally safe in their school. “We strive to provide a 
safe environment for all students, and we do not specifically mention 
LGBT students. How can we write in our statutes that we provide a 
safe environment for LGBT students at our school? We say we provide 
a safe environment for all students. Concerning our gymnasium in 
particular, we did not identify such students. We do not know if 
there are LGBT students in our school,” insisted one teacher. 

When inquired about the frequency of homophobic bullying in 
Lithuanian school in general, the teachers presumed that such 
incidents are quite frequent. The teachers claimed that students use 
derogatory words related to LGBT people, but they do not associate 
these words with LGBT people. 

3.3.3 Parents and their views on the state of LGBT students in 
educational settings 

The participants of the parents focus group insisted that LGBT 
students cannot talk about their sexual orientation or gender 
identity at school. “I think they may not have come to the stage yet 
to talk about it, in the sense that if a child is different, he or 
she stands out from the crowd, he gets bullied in Lithuanian schools 
one way or another. I am very critical of Lithuanian schools because 
the situation is very poor,” claimed one parent. 

One parent rhetorically asked: “Oh wait, why does anyone have to 
talk about their sexual orientation at all? I, for example, would 
like my child to talk about what she did on the weekend, where she 
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traveled, what she saw. Why does she have to talk about it? I didn't 
speak about my sexual orientation when I was growing up. I did not 
speak at university or speak at the moment.” 

When asked about the frequency of homophobic bullying incidents, the 
participants of the first focus group claimed that they are very 
frequent, while participants of the second focus group insisted that 
they have never heard about such incidents. 

When discussing the Government’s role in tackling homophobic, 
biphobic and transphobic bullying, the participants of the focus 
groups agreed that the Government is not implementing any measures 
to tackle these phenomenons. “I think the state is not doing enough 
to protect any students, not just LGBT students”, summarised one 
parent. 

The participants of parents focus groups could identify “Youth Line” 
as a support platform for LGBT students who face homophobic bullying. 

3.4 School specific questions 

3.4.1 Students and school specific questions 

The participants of students focus groups claimed that LGBT students 
are afraid to disclose their sexual orientation or gender identity 
at school.  

The participant of the third focus group in a small Lithuanian city 
downplayed the phenomenon of homophobia and insisted that “there are 
no LGBT students” in their class. The students claimed that LGBT 
students feel safe to discuss their sexuality at school and would 
be “supported by school staff”. The respondents insisted that there 
are no homophobic bullying incidents in their class, because there 
are no LGBT students. 

One participant of the first focus group shared his personal story: 
“As far as my case is concerned, I was afraid to go to school every 
day because I knew that I would be hanging out with certain people 
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every day and I would definitely be bullied. But after my friends 
told the teachers, that is no longer the case. It's less common now.” 
The participants of this focus group also claimed that many 
derogatory terms related to homosexuality are being very often used 
to offend and bully other students in their schools. 

The participants of the second focus group were aware about the fact 
that homophobic bullying thrives in Lithuanian schools. However, in 
their opinion, these incidents should not be too often in their 
school, because the school implements effective measures to counter 
bullying and has a “zero-tolerance” policy towards bullying. 
However, they noted that a word “gay” is being used to offend 
children in many Lithuanian schools. 

When asked about the role of the Government in dealing with 
homophobic bullying, one student noted that “teachers should pay 
more attention to cases of homophobic or transphobic, biphobic 
bullying, which should be taken as a serious matter and not, as is 
sometimes the case, simply thrown aside.” 

One participant of the third focus group claimed that the Government 
is doing enough to protect LGBT students from bullying. When the 
researcher asked to name the implemented measures specifically, the 
student replied: “I don't know what they do, but I know they do 
enough.” 

3.4.2 Teachers, school staff and school specific questions 

The teachers insisted that a teacher would not publicly bully LGBT 
students and refrain from using derogatory words related to LGBT 
people. 

“School is a reflection of society. In school, we can still protect 
the children somehow, but they go outside the school, where we have 
no influence. And what happens at school comes from the society”, 
insisted one respondent. 
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“I know there was an LGBT child from another school who left school 
and did not finish it because of bullying and no help”, claimed 
another respondent. 

The participants of the focus group conceded that there is a general 
anti-bullying plan in their school, but there are no specific 
measures against homophobic, biphobic and transphobic bullying in 
this plan. 

“If a child confessed he is gay, there would be a discussion in the 
class. Mostly close friends really know it. The approach here is not 
to interfere with private life,” claimed one teacher. 

When inquired about discussing LGBT issues during the classes, the 
teachers responded that there is no specific class to discuss these 
issues. “If the child says something during the lesson, we can 
discuss it, but we do not emphasize these issues. During lessons we 
talk about the need to tolerate everyone and that all people are 
equal,” insisted another teacher. 

Speaking about specific measures to foster acceptance of LGBT 
students within the school community, the teachers stressed that it 
is important to discuss LGBT issues. The teachers claimed that it 
would be good to organize discussions on LGBT issues at their school. 

3.4.3 Parents and school specific questions 

When asked about the frequency of homophobic bullying at schools, 
the parents claimed that children are “too young” to understand that 
LGBT-related curse words are being used to hurt LGBT people.  

Some parents claimed that teachers are not very keen to counter 
homophobic bullying as “they want to see all children being the 
same”. When discussing the influence of homophobic bullying to 
academic performance, one parent insisted: “If you feel bad, if you 
feel somewhere in the outskirts, you cannot fully participate, it 
really does make a difference.” 
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The participants of the focus groups assumed that students would 
most likely refrain from discussing their sexual orientation or 
gender identity at school. “I think they tend to hide it for self-
defense purposes. If you feel that the situation is unfavorable and 
that Lithuanian society is conservative, you tend to keep it to 
yourself.” 

When asked about the teacher’s reaction to homophobic bullying, the 
parents claimed that teachers most likely would not react to 
homophobic bullying. “It depends on the teacher whether he wants to 
get involved in the situation. You still need to know how to deal 
with it, so you better choose to not see the incident,” shared one 
parent. 

Speaking about specific measures to foster acceptance of LGBT 
students within the school community, the parents claimed that 
students should have human rights education at school. “The Ministry 
of Education and Science should also formulate guidelines for the 
development of an inclusive school environment. And just as every 
school has a child welfare commission, every school could have, for 
example, a diversity committee to deal with any issues that arise,” 
claimed one respondent. 

3.5 Training needs 

None of the participants have ever taken part in trainings on 
homophobic, biphobic and transphobic bullying. Most participants of 
the focus groups expressed their interest to take part in the 
upcoming trainings. Only students from a smaller Lithuanian town 
claimed they would not like to take part in such training. Some 
teachers who took part in the focus group claimed it is not very 
relative to them to take part in such training. 

When asked, what topics should be addressed during the training, 
most participants answered that they would like to know more about 
homophobic, biphobic and transphobic bullying, its forms, prevention 
and support for students in case of bullying. 
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4. Online survey 
4.1 Short presentation of field research (survey), target groups 

Field Research includes focus groups and an online survey with school 
related stakeholders in order to identify what LGBTQI and Cis-
straight students and school professionals want and need to learn to 
be able to embrace diversity and support the creation of respectful 
and safe learning environments, and ways of how (sexual & gender) 
diversity can become integrated as a 'matter of course' in education 
policy/guidelines/school books/teacher training/daily teaching and 
school management and in student guidance and student participation 
activities. 

4.1.1 Contents and methodology 

Online survey was addressed to the education community (school 
professionals, students, parents), through the selected website (on 
the basis of semi-structured questionnaires) as a tool for ensuring 
anonymity and confidentiality. The survey was promoted through the 
schools participating in the focus groups, teachers’ unions, 
PAs/PTASs, contacts, networks and social media of project partners, 
and through other relevant stakeholders, so as to ensure wide 
participation. 

Participants of the survey (school professionals, parents and 
students) completed the online survey in order to identify what LGBT 
and Cis-straight students and school professionals want and need to 
learn to be able to embrace diversity and support the creation of 
respectful and safe learning environments, and ways of how (sexual 
& gender) diversity can become integrated as a 'matter of course' 
in education policy/guidelines/school books/teacher training/daily 
teaching and school management and in student guidance and student 
participation activities. 

Before the beginning of the online survey, the participants had an 
opportunity to read the project summary and signed a digital Consent 
Form in order to proceed with the survey. 
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4.2 Demographics (target groups). 

An online survey with a total of 137 participants (minimum expected 
120) was conducted to identify how prevalent bullying on the basis 
of SOGI is, how people including educational staff (42 participants), 
parents (41 participants) and students (54 participants) react to it 
and ways in which it is being or can be addressed and combated within 
the school community in Lithuania. The responses were used to refine 
and inform focus group questions for better targeted information. 
Online survey report was completed and submitted in January 2020. 

4.3 Discrimination, bullying and harassment. 

When asked about the frequency of homophobic, biphobic and 
transphobic remarks made at school, 34,3 percent of participants 
claimed that such incidents occur sometimes, 29,2 percent noted that 
they happen rarely, while 16,8 percent experienced such incidents 
often, 8 percent – very often, 11,7 percent – have never experienced 
such incidents. 

Most participants of the survey (51,1 percent) claimed that 
homophobic, biphobic and transphobic remarks are being made by both 
students and school staff. 40,1 percent of respondents claimed that 
these remarks are being made by students, while 8,8 percent insisted 
that homophobic, biphobic and transphobic remarks are being made by 
teachers. 

When inquired whether teachers or other school staff intervene when 
such negative remarks are made, 40,1 percent of respondents insisted 
that teachers or other school staff never intervene, 37,2 percent 
claimed that teachers intervene rarely, 9,5 percent claimed that 
they intervene sometimes, 7,3 percent – often, 5,8 percent – often. 

Most participants of the survey (46,7 percent) claimed that the 
response by school professionals in the instances of homophobic, 
biphobic and transphobic remarks was not adequate. Only 16,1 percent 
of respondents answered that the response by school professionals 
was adequate. 
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When asked about the instances of anti-LGBT verbal harassment at 
their school, 33,6 percent of respondents answered that they witness 
such instances sometimes, 18,2 percent – rarely, 17,5 percent – 
often. 

Most participants (69,3 percent) of the survey claimed that anti-
LGBT verbal harassment comes from students, while 22,6 percent 
claimed that both students and school staff engage in anti-LGBT 
verbal harassment. 

Most respondents (49,6 percent) insisted that school professionals 
do not react to anti-LGBT verbal harassment. Only 17,5 percent of 
participants of the survey said that teachers react to such form of 
verbal harassment. 

Most participants who have witnessed reaction to anti-LGBT verbal 
harassment (48,2 percent) think that the response of the school staff 
was not adequate. Only 19 percent of respondents claimed that the 
response by school professionals was adequate. 

When asked about anti-LGBT physical assault, most respondents (61,3 
percent) claimed that they have never witnessed it. 24,8 percent of 
participants claimed that such incidents are being witnessed rarely, 
while 4,4 percent said that such instances are often or very often. 

89,8 percent of respondents claimed that students provoke such 
incidents, while 8,8 percent said that both students and teachers 
engage in anti-LGBT physical assault. 

56,9 percent of respondents claimed that they do not know whether 
school staff would intervene when anti-LGBT physical assault occurs. 
19,7 percent thought that they would not intervene, while 23,4 
thought teachers would intervene. 

Similarly, most respondents (54,7 percent) do not know whether the 
reaction of school staff when anti-LGBT physical assault occurs would 
be adequate. 24,1 percent of respondents claimed that the reaction 



 

---__________----- 

 

31 

European  Commission's support for the production of this content does 
not constitute an endorsement of the contents, which reflect the views 
only of the authors, and the Commission cannot be held responsible for 
any use which may be made of the information contained therein. 

of school professionals would not be adequate, while 21,2 percent 
claimed it would be adequate. 

When asked how often they witness anti-LGBT harassment online, 51,8 
percent of respondents claimed that they witness it very often, 24,8 
percent – often, 13,1 percent – sometimes, while only 5,8 percent 
of respondents never witnessed anti-LGBT harassment online. 

When inquired about the type of bullying reporting system being used 
in their school, most respondents claimed that there is no such 
system in place. Other participants claimed that the school asks to 
report bullying incidents to school professionals. 

4.4 Policies, action and support systems. 

When asked about specific national policies and action plans on 
tackling HBT bullying, most respondents (63,5 percent) claimed that 
they do not know whether this kind of plan exists, while only 29,9 
percent of respondents knew that this kind of plan does not exist 
in Lithuania. 

78,8 percent of respondents claimed that the national curriculum in 
Lithuania does not include LGBT content. 

Only 20,4 percent of respondents knew that there is a specific 
national law that limits the possibility to talk about LGBT issues 
at schools. 

Most respondents could not say what kind of support systems are there 
for students who experience HBT bullying. Some respondents claimed 
that there is emotional support helpline available for students who 
experience HBT bullying. 

70,1 percent of respondents claimed that the Lithuanian Government 
does not provide schools with information or materials to counter 
HBT bullying. Only 3,6 percent of respondents claimed that the 
Government provides the schools with needed materials. 
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Most respondents (53,3 percent) did not know whether there are any 
public/private organizations/institutions/bodies in the country 
which are specialized in issues of HBT bullying and/or provide 
support services for LGBT young people. 32,1 percent knew at least 
one such service, 14,6 percent claimed there are no such services 
for LGBT young people. 

When asked about anti-bullying programmes that are implemented in 
their school, most respondents were very skeptical about the measures 
that are being implements. Some respondents claimed that the 
discussions following the bullying incidents are not sufficient, 
some claimed that school professionals only react to anti-LGBT 
physical assault. 

4.5 State of LGBT students in educational settings. 

Most survey respondents (76,6 percent) claimed that schools are not 
safe enough for LGBT young people. 

80,2 percent of respondents claimed that HBT bullying incidents at 
school are a serious or quite serious problem.  

“A case in which a person is physically injured because of his or 
her sexual orientation is not uncommon. It happened to my friend as 
well. A gay guy disagreed with a classmate, which resulted in being 
nicknamed and physically injured. Also, many LGBT students in my 
school have been bullied at school or online at least once,” claimed 
one survey respondent. 

“I saw the guy being bullied because he "looked like a gay man". I 
have been bullied myself because of my gender (I'm a trans guy, but 
I had to go to the girls' toilet anyway. They didn't like it,) 
reported another survey respondent. 

“In my previous school, you could always feel the fear that someone 
would find out who you were, and even though the teachers were always 
impartial, it really only caused even more tension. You could never 



 

---__________----- 

 

33 

European  Commission's support for the production of this content does 
not constitute an endorsement of the contents, which reflect the views 
only of the authors, and the Commission cannot be held responsible for 
any use which may be made of the information contained therein. 

feel that you knew that adults would protect you from bullying. You 
should always have been prepared to suffer from bullying or even 
physical assault,” claimed another survey respondent. 

Most survey respondents (42,3 percent) claimed that LGBT people are 
equally treated in their educational surroundings, while 33,6 
percent claimed they do not know whether they are treaterd the same 
and 24,1 percent claimed that LGBT people are not equally treated 
in their educational surroundings. 

“LGBT people find it a little harder to make friends, to get along 
with their peers, because this is often not tolerated. Therefore, 
they choose not to talk about their sexual orientation. We would 
like to see more talk about the LGBT community in schools, and 
children being trained from a young age towards acceptance and 
tolerance,” claimed one survey respondent. 

82,5 percent of survey respondents insisted that the State is not 
doing enough to protect LGBT young people from HBT bullying. 

When asked how many openly LGBT students and teachers is there in 
their school, 37,2 percent of respondents claimed that there are at 
least 2-5 openly LGBT students or teachers, while 33,6 percent 
claimed that there are none. 

89,1 percent of survey respondents agreed that students and teachers 
should be able to be open about their sexual orientation and gender 
identity at school. Only 5,1 percent of respondents did not agree 
with it. 

When inquired whether there are any classes at school in which LGBT 
topics are discussed, 61,3 percent of respondents claimed that there 
are no such classes, while 26,3 percent claimed that there are some 
classes in which LGBT topics are discussed. 

59,9 percent of respondents claimed that LGBT topics in these classes 
are being discussed in a neutral way, while 35 percent insisted that 
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these topics are being discussed in a negative way. Only 5,1 percent 
of respondents claimed that LGBT topics in these classes are being 
discussed in a positive way. 

“We should talk more. Explain why being an LGBT person is normal. 
Organize a survey to find out what students do not understand, what 
they are criticizing, where their knowledge should be deepened. It 
is enough to delve deeper into the subject, and everyone will accept 
it as a normal phenomenon,” insisted one respondent. 

“Students must have the opportunity to speak out about bullying on 
the basis of their sexual orientation and to receive all assistance. 
These problems need to be taken seriously, they cannot be ignored. 
Apathy on the part of adults is the worst reaction, indicating that 
the child's feelings are irrelevant. Speaking on such topics, 
acknowledging the reality of these issues is the most important step 
in ensuring security for LGBT students,” claimed another participant 
of the survey. 

4.6 Training needs 

Most respondents (97,8 percent) have never taken part at a special 
training or course with regards to HBT bullying and LGBT students. 

62,8 percent of respondents would like to take part in such 
trainings. 19 percent of respondents would not like to attend such 
trainings. 

5. Conclusions and recommendations 
In summarising the results of focus groups and survey, it is clear 
that homophobic, biphobic and transphobic bullying in Lithuanian 
schools is a very common problem. Most students, parents and teachers 
had a very limited knowledge of terminology and legal framework in 
Lithuania. Most focus groups and survey participants could not say 
whether there are specific national policies and action plans on 
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tackling HBT bullying or whether their school has anti-bullying plan. 
Therefore, even if such plan exists, it has a very limited impact. 

Teachers, who took part in the field research, tend to downplay the 
phenomenon of homophobic, biphobic and transphobic bullying. 
Teachers do not acknowledge the fact that it is their duty to discuss 
LGBT issues and prevent bullying based on sexual orientation or 
gender identity at school. In some cases, teacher’s reluctance to 
discuss these issues together with a class may result in a very 
negative effect on wellbeing of students (for example, biology 
teacher would only discuss the possibility of HIV/AIDS transmission 
in same-sex relationships in case students would specifically 
inquire about it.) 

While most students, who took part in the field research, claim that 
homophobic, biphobic and transphobic bullying is a very serious 
problem in Lithuanian schools and teachers would not address it in 
an adequate way, parents question the fact whether students should 
be free to disclose their sexual orientation within the school 
settings. With no support to come out from teachers and parents, 
students tend to hide their sexual orientation at school. This 
tendency is echoed by the claim of all research participants: there 
are no openly LGBT students or teachers in their school. 

It is obvious that the absence of openly LGBT students and teachers 
create a chilling effect within the school community. Most teachers 
and parents believe that in case there are no openly LGBT students 
at school, there is likewise no problem of homophobic, biphobic and 
transphobic bullying in their school. 

This could not be further from the truth. Both focus groups and 
survey revealed that homophobic, biphobic and transphobic tendencies 
prevail in Lithuanian schools. School professionals do not know how 
to properly react to these incidents, or even contribute to HBT 
bullying, and students are left to deal with this problem with no 
support from parents or school staff. 
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Making school communities aware of existing problems is one of the 
most important goals in the current situation. Encouraging an open 
dialogue on LGBT issues within the school settings between students, 
school staff and parents is essential. And while the Lithuanian 
Government is lagging behind with their support on the issue, it is 
up to NGOs and school communities to make a first step towards a 
more LGBT inclusive school environment. 

5.1 Future research areas 

The Lithuanian government does not support the collection of data on 
the situation of LGBT students in schools. This information is, 
however, being collected by civil society organisations. It is 
recommended that the Lithuanian government support the collection of 
data on the situation of LGBT students in Lithuanian schools. 

This would allow to determine the actual extent of homophobic 
bullying, to find out about teachers’ needs and their experience 
with the issue of homophobia in their daily work, and to learn about 
the experiences, needs and views of non-heterosexual students on 
this matter. 

Assessing the situation regularly would also allow to find out 
whether the situation of LGBT students in Lithuanian schools is 
getting better or worse. 

5.2 Recommendations for Policies 

Given the situation in Lithuania, the results of the present research 
and the lack of antidiscrimination policies particularly on the 
grounds of SOGI, we make the following recommendations: 

• To revoke the Law on the Protection of Minors Against the 
Detrimental Effect of Public Information (2010), which states that 
dissemination of information having a detrimental effect on the 
mental health, physical, intellectual or moral development of minors 
(i.e. the promotion of homosexual, bisexual or polygamous relations) 
shall be prohibited. This makes it complicated and often impossible 
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to display non-heterosexual relationships in the public sphere. This 
limitation of information makes it difficult to objectively perceive 
the diversity of real life. It distorts young people’s worldviews 
and promotes the formation of various misconceptions, stereotypes 
and negative attitudes concerning LGBT people. 

• To amend the Law on Equal Treatment (2016, Art. 6) in order to 
prohibit discrimination on grounds of gender ex-pression and 
identity, or variations in sex characteristics. 

• To include special measures on how to tackle this discrimination 
or how to include content that is inclusive of LGBT people in 
the curricula in the Health and sexuality and family life 
education programme (2017). 

• To include LGBT* content in the national education curriculum. 

• To ensure mandatory teacher training on LGBT awareness. 

• To enforce governmental data collection on bullying and 
harassment and monitoring of policies. 

• To ensure LGBT-specific national support systems, funded by the 
public sector. 

• To raise awareness on inclusive education and homophobic 
bullying, provide information and guidelines for teachers and 
school staff. 

• To provide support to LGBT civil society organisations working 
in the area of education. 

5.3 Recommendations for Schools 

Teachers play a vital role in creating a safe atmosphere for all 
students, regardless of their sexual orientation, gender identity 
and expression or variations in sex characteristics. Many teachers, 
however, still report that they lack the confidence and knowledge to 
discuss LGBT issues or support learners who are LGBT.  

• A national or regional training programme for teachers and 
other school staff on LGBT awareness and inclusion is 
essential to translate policies into reality.  
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• Educational institutions must mandate diversity and/or 
anti-bullying policies or strategies that explicitly 
include sexual orientation, gender identity and gender 
expression; all staff including teachers and administrators 
must receive training in order to have the competence to 
discuss topics and issues relating to sexual orientation, 
gender identity and gender expression. 

• All students and particularly those exposed to homophobic 
or transphobic bullying must have access to sufficient 
support services. 

• Anti-bullying policies and strategies that are inclusive 
of sexual orientation, gender identity, and gender 
expression must be pursued by all relevant stakeholders 
locally, as well as regionally, nationally and 
internationally. 

5.4 Recommendations for NGOs and municipalities 

Recommendations not solely related to the educational environment 
include the following: 

• Direct collaboration of schools with the relevant NGOs and 
the municipalities on SOGI issues. 

• Better informing of legal and medical professionals on the 
fundamental rights of LGBT people and particularly 
children. 

• Increased awareness of the LGBTQI community on the national 
legislative and procedural framework giving effect to the 
prohibition on discrimination and the legal process for 
complaint filing, enabling individuals to pursue their 
rights. 

• Intensification of awareness-raising activities by 
authorities at the local and national level including 
organizations such as equality bodies, NGOs and trade 
unions, from employers and service providers under the 
support of EU institutions, all of who can help to 
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disseminate the information further and widely address this 
issue. 
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